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Executive Summary

Schools are implementing Restorative Justice in Education (RJE) initiatives across the Unit-
ed States, often to reduce the use of out-of-school suspension, which is known to increase
the risk for dropout and arrest. Many RJE initiatives also aim to strengthen social and emo-
tional competencies, reduce gender and racial disparities in discipline, and increase access
to equitable and supportive environments for students from marginalized groups.

We view RJE as a comprehensive, whole school approach to shifting school culture in ways
that prioritize relational pedagogies, justice and equity, resilience-fostering, and well-being.
Guided by a set of restorative values and principles (e.g., dignity, respect, accountability,
and fairness), RJE practices are both proactive and responsive in nurturing healthy relation-
ships, repairing harm, transforming conflict, and promoting justice and equity. Drawing on
the writings of Paulo Freire and bell hooks, educators in RJE schools and classrooms work
to ensure that the “vulnerable are cared for, the marginalized are included, the dignity and
humanity of each person in the educational setting matters, and everyone’s needs are heard
and met.”™

Restorative Justice is grounded in indigenous teachings and points to a way of life experi-
enced by pre-modern communities, such as the Maori and the Navajo. It was introduced into
the Western judicial system as a response to crime and wrongdoing; it sought to meet the
needs of those harmed, to repair the harm, and to restore relationships for all affected by an
incident. As these practices were introduced into school settings, they initially emulated the
processes used in correctional facilities. These included restorative conversations, circles,
and conferences in which those involved in a disciplinary incident worked with a structured
set of questions to explore who was harmed and how to repair the harm. In recent years, RJE
has been grounded in a more holistic mindset that, in addition to those responsive practices,
also
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emphasizes problem-solving approaches to discipline, attends to the social/
emotional as well as the physical/intellectual needs of students, recognizes
the importance of the group to establish and practice agreed-upon norms and
rules, and emphasizes prevention and early restorative intervention to create
safe learning environments.2

These more holistic practices include facilitating community-building circles, understand-
ing and communicating emotions, and using transparency and fairness in decision-making.

This policy brief summarizes research on restorative initiatives, with a focus on implemen-
tation and outcomes in U.S. schools. We present the accumulating evidence that restorative
approaches can reduce the use of exclusionary discipline. We describe promising evidence
that such approaches can narrow racial disparities in discipline. We consider the mixed
findings related to improving school climate and student development in light of possibly
faulty models and mis-implementation of RJE. Finally, we offer reccommendations for com-
prehensive RJE models and strategic implementation plans that we believe will result in
more consistent positive outcomes.

It is recommended that schools adopt principle-based, comprehensive,
and equity-oriented RJE.

1. Use principle-based RJE. Restorative practices must align with the values of RJE,
namely: respect, dignity, and mutual concern for all members of the learning commu-
nity; a commitment to justice and equity; and a belief in the value and worth of each
person.

2. Take a comprehensive approach to RJE. RJE practices should encompass not
only student behaviors, but also staff behaviors, policies and procedures, pedagogical
choices, curricular decisions, and schoolwide decision-making processes.

3. Emphasize the equity focus of RJE. Consistent with the values of RJE, attention
should be paid to disrupting hierarchies and rampant individualism, and to honoring
the humanity of each member of the learning community. RJE practices need to ex-
plicitly identify opportunity gaps and challenge disciplinary disproportionality as it
relates to a range of student characteristics including race, ethnicity, religion, ability,
socioeconomic status, language, culture, sexuality, and gender expression. Sole focus
on a reduction in suspensions and expulsions will not address the systemic and struc-
tural inequalities that impact students’ social, emotional, and academic well-being.

It is recommended that schools implement RJE with contextually sensi-
tive, strategic, and long-term implementation plans and practices.

4. Develop contextually sensitive implementation plans. There is not a step-by-
step implementation model that will work for each school or district. RJE implementa-
tion should align with the particular strengths and needs of the environment. Further,
the implementation plan should change and evolve as needed and ensure that each
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step is grounded in the particular context and developed with input from stakeholders.

. Employ strategic rollout. Drawing on organizational change theories that empha-
size both top-down and bottom-up initiatives, educators can build a strong base of
RJE advocates and leaders as they work to shift policies and practices. To improve
buy-in and investment, initial efforts can engage fully supportive allies while honoring
slow adopters, whose critiques and questions can help chart direction.

. Create long-term implementation plans focused on sustainability and pro-
fessional support. Ongoing professional development is needed to build school and
district capacity for continual growth (e.g., coaching, peer mentoring, and profession-
al learning communities) and to account for staff turnover and the induction of new
staff. Widespread change may take considerable time and resources. Two-year plans
are common, but longer plans may be required if major shifts in mindset are needed.
Leaders should manage expectations about how long it may take to see quantifiable
results.

It is recommended that policymakers and researchers examine change
over a minimum of three to five years and focus on fidelity of RJE im-
plementation using mixed method designs.

7. Invest in long-term, mixed-methods research examining RJE implementa-
tion. In light of the myriad ways in which RJE has been implemented and mis-imple-
mented, researchers should focus on RJE implementation, not simply RJE outcomes.
This includes rigorous examination of fidelity of implementation to RJE principles
that will ascertain if the initiative authentically embodies restorative values and offers
consistent opportunities for relationship-building, repairing harm, and promoting
justice and equity. Additional research is also needed on how RJE practices can foster
an achievement orientation and social-emotional growth.

We caution against funding short-term evaluations. Funded evaluations should allow
for a minimum of three to five years before outcomes are measured. Finally, we recom-
mend holistic, mixed method approaches to program evaluation, with a commitment
to including stakeholders in the evaluation process.
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Introduction

Following the U.S. Gun-Free School Zones Act of 1996, a “zero tolerance” approach to stu-
dent behavior became popular.3 Schools began suspending and expelling students from
school for non-safety-threatening behaviors as they followed rigid policies that ignored con-
text or mitigating circumstances.4 In the last decade, however, schools have begun reform-
ing their approach to school discipline and reducing their punitive, exclusionary, and zero
tolerance responses to student misconduct.5 This is largely due to accruing evidence that
suspensions increase students’ risk for low achievement, dropout, and arrest.® This evidence
suggests punitive discipline may exacerbate challenging behavior and erode safe and nur-
turing school climates.

Discipline reform is also being spurred by concerns about differential treatment and dis-
crimination. Students from marginalized groups are more likely than their peers to be sus-
pended, which can in turn increase their chances of entering the school-to-prison pipeline.”
Consistently over-represented in exclusionary discipline are Black and African American
youth, students in special education, Native American youth, and low-income students.?
Lesbian, gay, bisexual, transgender, queer, and questioning youth are also more likely to
receive discipline sanctions relative to their straight peers.® To identify whether students
from marginalized groups are being treated more punitively than students from privileged
groups, rigorous studies account for school factors (e.g., school size, percent low income),
student behavior (self-, parent-, and/or teacher-report), and/or student achievement. Most
of this research has compared Black and White students. Taken together, the studies have
found substantial evidence that Black students receive more punitive sanctions than White
students, even when accounting for the aforementioned student and school characteristics.*°
Scholars have argued that the differential treatment is fueled by educators’ explicit/implicit
bias and by structural racism which has led to widespread racial opportunity gaps."
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As schools shift away from zero tolerance, punitive, and exclusionary approaches to student
misconduct, many have adopted restorative initiatives.? Those using a comprehensive con-
ceptualization of Restorative Justice in Education (RJE) aim to address challenging behav-
iors and to nurture school climates that promote learning through relational and supportive
practices, rather than punitive and exclusionary ones.* That is, practitioners implement-
ing RJE aim to proactively address relational, emotional, academic, cognitive, and physical
needs before challenging behaviors occur. When challenging behaviors do occur, they work
to address those behaviors in ways that heal, teach, repair harm, and attend to the needs of
both those harmed and those who caused the harm. Moreover, they work to integrate RJE
with racial and social justice initiatives.

In this report, we begin with a comprehensive conceptualization of RJE. Then, we synthesize
research on the broad impacts of school-based restorative initiatives: reducing exclusionary
discipline, narrowing racial disparities, improving school climate, and strengthening stu-
dent and staff well-being. In light of mixed findings, we go on to offer insight into the ways
faulty models or plans may produce mis-implementation of restorative initiatives. Aiming
to help schools reach more consistently positive outcomes, we conclude with recommenda-
tions for comprehensive RJE models and strategic implementation plans.

Review of the Literature

Definition of Restorative Justice in Education

Restorative justice has its origins in indigenous communities, embedded as a worldview, an
ethos, a “thread woven into the fabric of their lives.”*s For First Nations people, the Navajo,
and other native people, this worldview has been a way of being that prioritizes relation-
ships, interdependency, fairness, shared decision making, solidarity, and healing.*® Although
Western iterations of RJ emerged initially as an alternative approach to responding to harm
and crime, schools are returning to the historical roots of RJ, with people adopting a more
holistic framing and recognizing the importance of living well together in communities."”
Many are rightly attributing this movement to a “resurgence of indigenous knowledges” and
a rejection of punitive and adversarial forms of justice.®

The field of RJE emerged primarily from educators who were learning about the principles,
values, and practices of restorative justice that had been implemented within the criminal
legal system and applying those principles within their own educational contexts. Initially,
most applications of restorative justice were introduced as alternatives to school discipline;
recently those applications have been evolving toward a more holistic and transformative
conception of RJE. This transformative conception of RJE is viewed not simply as a pro-
gram or a process, but rather a set of values and principles that serve to guide programs and
processes aimed at both reducing exclusionary discipline and improving school climate.2°

RJE incorporates the values of respect, dignity, and mutual concern, based on the core be-
lief that all people are worthy of being honored and valued.?' Key principles of RJE include
transforming schools from rule-based institutions to relationship-based communities;>?? re-
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placing punitive models of discipline with restorative models that promote repair of harm;
moving from systems of social control to systems of social engagement;? confronting hier-
archical and authoritarian systems that instill attitudes of obedience and conformity;2+ and
a commitment to disrupting oppressive structures and systems.2s

Stemming from these restorative values and principles, Evans and Vaandering (2016) iden-
tified three core components of RJE that inform the implementation of practices and pro-
cesses: (a) nurturing healthy relationships, (b) building processes that support the repair of
harm and the transformation of conflict, and (c) supporting learning environments charac-
terized by justice and equity.2°

(a) Healthy relationships between and among all members of the learning community—
including students, teachers, administrators, staff, parents and caregivers, and the
local community—are essential for effective learning. In RJE schools, relationships
are built, nurtured, and sustained by intentional practices, such as Circle pro-
cesses,?” social-emotional learning, active listening, conflict resolution, and resil-
ience-fostering practices.?®

(b) All relationships can experience conflict and harm; when relationships are threat-
ened, RJE provides practices, grounded in values, for making things right, address-
ing the needs of those harmed, and restoring relationships when possible.?® Rather
than viewing challenging student behavior solely as a “discipline problem,” RJE
views challenging student behaviors as stemming from escalating conflict, unmet
needs, or unaddressed harm.3° Punishment, such as suspension and expulsions,
exacerbates feelings of victimization and exclusion, increasing harm and escalating
conflict.3! RJE “does not ignore harmful behavior but shifts the focus to honoring
and preserving the dignity of people through relational practices that focus concur-
rently on individual and community well-being and responsibility.”3?

(c) Fostering justice and equity in schools requires responding actively to issues of
oppression and marginalization, including those based on race, ethnicity, gender,
sexual orientation, religion, language, culture, and ability.33 RJE schools and class-
rooms work to ensure that the “vulnerable are cared for, the marginalized are in-
cluded, the dignity and humanity of each person in the educational setting matters,
and everyone’s needs are heard and met.”34

School-based practices that (a) center healthy relationships, (b) work to heal harms and
transform conflict, and (c) advocate for justice and equity include both preventative and
responsive practices. As responsive practices, restorative approaches to discipline contrast
with punitive models in that they address the needs of the person(s) harmed and provide
opportunities for those who caused the harm to make amends.? In the aftermath of harm
or wrongdoing, RJE offers opportunities to promote empathy, restore dignity, repair harm,
and promote authentic accountability for students.3®

RJE provides an opportunity for those harmed to have their needs met and the harm re-
paired. It also provides an opportunity for those who have caused the harm to make things
right by healing the harm they caused, to learn and grow, and to restore their sense of self
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in the aftermath of wrongdoing. Responsive RJE practices build accountability, promote
social-emotional growth, and support positive behaviors in schools. However, if an RJE
effort does not also address the need for preventative practices to transform school climate,
the singular emphasis on behavior management may distort the initiative and preclude the
opportunity to promote interconnectedness and well-being.3”

Thus, transformative approaches to RJE are comprehensive, working to shift school culture
in ways that privilege relational pedagogies, justice and equity, resilience, and well-being.3®
This focus on wellness includes: empowering those who have been affected; healing or re-
pairing relationships; encouraging accountability through collaborative decision-making;
reintegrating students into their learning community; and creating caring climates that pre-
vent further harm and conflict.3°

An RJE approach guided by values and principles challenges schools to resist simple road-
maps, or reductive “how to” manuals. Instead, it functions as a compass pointing in a de-
sired direction.4° While Winn acknowledges this need for efforts to align with values and
principles, she extends the conceptualization by also calling for detailed roadmaps that in-
clude specific practices.* In this sense, RJE is both an art and a science—an approach guid-
ed by beliefs, worldviews and lenses; enacted through a set of theoretically aligned practices;
and faithful to a restorative ethos. Schiff challenges practitioners to approach RJE not as a
strategy or program, but rather as a movement. By promoting a restorative perspective and
providing relevant knowledge and strategies, an RJE movement has the potential to empow-
er youth and school personnel to serve as transformative agents of cultural change—leaders
who promote justice and equity through relational and organizational reform.+>

Review of Research on Restorative Initiatives

Districts and schools implement restorative initiatives with varying levels of depth and
breadth. Some educators focus more on responding to harm and disciplinary incidents,
while others focus on strengthening community and social-emotional wellness.4 Research
on such initiatives also varies widely in their unit of analysis. Some studies focus on individ-
ual student impacts, while others focus on schoolwide outcomes.4 Thus, comparing studies
is challenging. Moreover, studies have only recently begun including comparison groups to
determine whether schools with restorative initiatives make measurable gains relative to
similar schools without them. Yet even in light of these challenges, we conclude that results
from case studies, district-wide correlational studies, and experimental trials convincingly
demonstrate that when schools implement a restorative initiative, their out-of-school sus-
pension rates decrease.4 We further conclude that restorative initiatives have promise to
narrow racial disparities in suspension+® as well as to foster positive student development.+
However, mixed findings indicate that the promise is not always realized.+®

Restorative initiatives and suspension. Initial claims that restorative initiatives re-
duce suspension were based on single group pre-post designs in which researchers examined
suspension rates before and after implementation.+® Pre-post declines in suspension have
been found at the school level>° and the district level.5* In Denver, Colorado from 2006 to
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2013, for example, overall suspension rates fell dramatically (from 11% to 6%) as the district
undertook restorative initiatives in schools.5? These studies’ single group designs, however,
cannot rule out that other factors, including districtwide policy shifts, may have caused the
change. In other words, the designs have low internal validity. The reduced suspension rates
cannot be positively attributed to the restorative initiative itself.

Some portion of reduced suspension may simply stem from new district or school policies
discouraging or banning the use of suspensions for certain infractions. In fact, the correlates
of policy change have been studied in large urban cities. For example, in 2011-2012, the Los
Angeles Unified School District enacted a ban prohibiting schools from suspending students
for willful defiance. After rigorously analyzing trends over time, Hashim and colleagues
found that the probability of students receiving suspension dropped after the policy change
relative to the district’s pre-policy trend. Importantly, however, they also found another
time-ordered shift: In 2014-2015, the year the district started restorative practice training
in the highest suspension schools, there was another reduction in the probability of students
being suspended.

A recent randomized controlled trial (RCT) in Pittsburgh, Pennsylvania increased confi-
dence in the claim that restorative approaches can cause lower suspension rates. In the
two-year study, between 44% and 69% of surveyed staff reported using affective statements,
proactive circles, impromptu conferences, and responsive circles “often” or “always.” Com-
paring outcomes of the restorative practice initiative in 22 program schools and 22 com-
parison schools, Augustine and colleagues found that the number of suspensions and days
lost to suspension decreased more significantly in the program schools than in the control
schools. Specifically, the program schools’ days lost to suspension declined by 36%, whereas
this decline was only 18% in the comparison schools. Also noteworthy was that in the pro-
gram schools, students were less likely to be repeatedly suspended relative to students in the
comparison schools.54

Restorative initiatives and disparities in suspension. Research studies suggest that
restorative initiatives may have the potential, as yet not fully realized, to reduce disparities
in suspensions. For example, experience in some large urban districts indicates some prom-
ise. In Oakland, California and Los Angeles, California where the districts are implementing
broad school discipline reform and restorative initiatives, suspension gaps between Black
and White students have narrowed.5 In the Pittsburgh RCT cited above, evaluators found
that relative to the comparison schools, program schools had steeper declines in the sus-
pension rates of Black students and low-income students, thereby reducing disparities.5°
However, the effects in Pittsburgh were seen primarily at the elementary and not the mid-
dle and high school levels. Other studies have shown comparable reductions in suspension
for diverse racial and ethnic groups, thereby reducing schoolwide suspension rates for all
groups but with only minimal narrowing of the disparities.5”

Restorative initiatives and student and staff wellness. A singular focus on reducing
suspension is narrow and fails to capture the prevention-oriented and systemic reform goals
of RJE. In theory, restorative initiatives strengthen relationships, increase skills in solving
interpersonal conflict, and reduce staff members’ punitive reaction to students.5® While U.S.
research on broad, positive interpersonal outcomes is somewhat new, an accumulation of
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studies suggests that restorative initiatives may yield positive benefits in these domains. For
example, numerous single group studies show dramatic reductions in discipline referrals
after restorative initiatives were implemented in schools.? Using Denver, Colorado public
school records, Anyon and colleagues and Gregory and colleagues showed that discipline-re-
ferred students who participated in restorative conferences or mediations were less likely to
receive a discipline referral or suspension compared to discipline-referred students who did
not participate in such interactions. The authors speculated that strengthened social-emo-
tional learning skills and improved student and staff relationships prevented future disci-
plinary interactions.®°

Teachers working in schools with restorative initiatives have also reported interpersonal
and school climate benefits. Staff surveys in Oakland, California demonstrated a generally
positive perception of the restorative initiative with almost 70% of respondents reporting
that restorative practices helped to improve school climate. Additionally, 80% of respon-
dents supported continuing the initiative. The Oakland evaluators also found graduation
rates for schools that implemented restorative practices rose 60%, relative to 7% in compar-
ison schools.® The Pittsburgh RCT showed that teachers in the restorative initiative schools
considered their schools to have better working conditions and a climate more conducive to
learning than teachers in the comparison schools. Two-thirds of surveyed staff in restorative
schools said the initiative had improved their relationships with students. However, despite
these staff-reported gains, not all findings in this RCT were positive. Researchers identified
that students in Grades 3-8 in the restorative schools had lower scores on the state stan-
dardized math tests than their peers in the comparison schools. Also, African American and
White student performance on the state standardized math and reading tests was lower in
schools with a predominantly African American student population.®

Students themselves have reported benefits from restorative processes such as circles and
conferences; perceived benefits include strengthened social and emotional skills.®3 As a
qualitative researcher leading circles with adolescent girls for two years in one high school,
Schumacher identified students’ self-reported benefits from the circle process. Benefits
included strengthened skills in listening, empathy, and anger management.% Similarly,
in one high school, Ortega and colleagues analyzed interviews of adults and students who
participated in restorative circles intended to repair harm after conflict. Interviewees dis-
cussed how the circles helped improve relationships and taught
new ways of handling conflict, thereby preventing future alterca-
tions.% Survey findings in an Oakland, California middle school
corroborated that a majority of students perceived restorative
initiatives as helping relationships with both adults and peers.®¢

Overall, restorative
initiatives appear to
be well received by
students and staff.

Despite these positive student reports, however, findings from two recent RCTs offer mixed
evidence of school climate and student gains. On the one hand, in their experimental study
comparing 40 secondary schools in England at the end of three years of implementation,
Bonell and colleagues found that students in the schools implementing a restorative initia-
tive with social-emotional curricula reported less victimization from bullying than students
in comparison schools.®” On the other hand, in their experimental study in 14 Maine middle
schools, Acosta and colleagues found no significant differences in the seven restorative in-
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tervention schools compared to the seven comparison schools on student-reported school
connectedness, positive peer relationships and victimization from bullying at the end of two
years. The authors questioned whether the restorative initiative offered added value relative
to what the school was already doing to engage student voice and elicit problem-solving
when conflict arose.%®

Research Summary

Taken together, there is substantial evidence that restorative initiatives can reduce suspen-
sions and show promise for narrowing racial disparities in exclusionary discipline. Overall,
restorative initiatives appear to be well received by students and staff, with a majority of
staff perceiving benefits.®® Numerous studies indicate promise for improving school climate
and interactions among students, although one recent study did not corroborate these find-
ings.”° In addition, one study showed schools with restorative initiatives had lower achieve-
ment in some schools relative to the comparison schools.” This mixed evidence on positive
youth development suggests the need to scrutinize varying types of restorative models and
implementation processes that schools use, discussed below.

Recent Developments

Scrutinizing Restorative Models and Their Implementation

Some of the mixed findings about school climate shifts might be due to what we call “mis-im-
plementation” models of RJE. This is hinted at in a recent survey of a nationally represen-
tative sample of teachers: 80% of teachers agreed that a disciplinary approach focused on
repairing harm to relationships and community was “somewhat” or “very effective.””> How-
ever, about 20% disagreed. Open-ended comments suggested some teachers felt students
were not being held accountable for student misconduct and administrators were not sup-
porting teachers who struggled with student behavior.

Drawing on research and practice-based observations,” we offer five mis-implementation
models to capture the range of ways restorative initiatives can falter and undermine the
potential for nurturing positive change. Such models include: (1) mandated top-down initia-
tives misaligned with values of RJE; (2) narrow approaches focused on a single restorative
practice; (3) colorblind or power blind approaches to marginalizing dynamics; (4) “train
and hope” approaches that offer few implementation supports, and (5) under-resourced and
short-term initiatives that likely result in minimal buy-in, inconsistent practices, and teach-
er frustration and burnout.

Mandated top-down mis-implementation model. Top-down district-level initiatives
mandating quick change are philosophically misaligned with RJE values of fair process,
voice, and collaboration. Collaborative decision-making among all stakeholders, teaching
and non-teaching staff alike, is fundamental to RJE. Policy and practice changes must be
jointly developed, iteratively improved, and clearly communicated and instituted.”* So of-
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ten, districts mandate change with little consideration that individuals and institutions vary
in their readiness and openness to innovation.”> While administrative support for RJE ini-
tiatives is essential,”® top-down mandates may evoke reluctant compliance or active resis-
tance.” Thorsborne and Blood, pioneers in the field of RJ in education, suggest the need
for strategic approaches to introducing restorative initiatives and to leveraging the buy-in
of early adopters.” There is also increasing recognition that, early on, districts need to as-
sess readiness for change and identify concerns. For example, in their case study assessing
readiness for implementation, Garnett and colleagues found that educators felt they needed
greater clarity about how the restorative initiative would dovetail with existing reforms and
which concrete resources and training would be made available. The authors conclude that
attending to adults’ expressed needs early in the process is essential for launching effective
implementation.”

Narrow mis-implementation model. Narrow models of RJE can overemphasize student
participation in responsive circles and conferences, minimizing the importance of whole
community participation (including instructional assistants, paraprofessionals, office staff,
and administrators, for example).®> With a singular focus on changing student behavior,
narrow models may neglect to address deeply held beliefs about the effectiveness of punitive
responses.® Narrowly defined restorative models may also be experienced as just another
program, piling on top of similar types of initiatives focused on equity, social-emotional
learning, and trauma-informed care. A comprehensive approach considers how similar ini-
tiatives can complement one another®2—although complementarity should not be assumed.
Some initiatives may fundamentally be at odds with or undermine others (for example, hir-
ing additional police and restorative justice personnel).®

Colorblind and power blind mis-implementation model. Davis’ expert opinion is
that that restorative initiatives have all too often neglected to explicitly address racial jus-
tice, which she sees as inherently connected. Davis writes, “Healing interpersonal harm re-
quires commitment to transforming the context in which the injury occurs, the socio-histor-
ical conditions and institutions that are structured precisely to perpetuate harm.”®+ In other
words, a focus on individuals that ignores the structural racism undergirding policies and
practices is ultimately not restorative at all. Winn also makes the case that educators need
to ground their restorative work in a series of pedagogical stances, including one insisting
that history and race matter. For instance, Winn posits that educators need to consider how
enslavement of Africans impacts all Americans today and how racism impacts the ways that
teachers think about and interact with students.?5

Despite synergy between RJE and social justice, too often imple-
mentation of restorative practices fails to address policies and
practices related to oppression, abuses of power, and silencing of
voices. This disconnect has surfaced in case studies. For example,
in her multi-case ethnography, Lustick concluded that there was
“a reticence on the part of the administration to address racism in school policy,” which led
to restorative practices becoming “a means of reinforcing and reproducing inequality.”8¢
Knight and Wadhwa, however, offer a counter example where they describe their experience
with critical restorative justice, which they describe as part of a larger social justice agenda
focused on student engagement and resilience. Concretely, they describe how they have used

Restorative initiatives
have all too often
neglected to explicity
address racial justice.
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the circle process to increase students’ critical consciousness: “through circles on racism,
different forms of oppression, and the school-to-prison pipeline, restorative justice empow-
ered students to address the harms they had experienced and move on to bigger dreams.”®”

Train and hope mis-implementation model. Stokes and Baer first identified the strat-
egy of “train and hope” to describe the faulty assumptions behind efforts to generalize in-
dividual behavior change. They argue that teaching an individual a new behavior and then
hoping it will generalize to other settings, times, or individuals is not an effective strategy.®
Recent newspaper accounts indicate that districts too often rely on “train and hope” models
that provide school staff with one to three days of training but little in-person follow-up,
coaching, demonstration, or performance feedback.®® Such models lack strategic, context
specific, and locally designed rollout as well as substantive, tailored supports.®® Mayworm
and colleagues, for example, recommend one-on-one coaching and consultation for teach-
ers.?! Similar calls for more intensive and ongoing training and support have been docu-
mented in a growing number of studies.o

Under-resourced, short-term mis-implementation model. Implementation re-
search emphasizes the need for full adherence to program models, which can take consid-
erable time, commitment, and resources.?? One study showed that partial implementation
of a comprehensive restorative initiative differed little from no implementation. In a study
of middle schoolers in Hong Kong, Wong, Cheng, Ngan, and Ma found that only students in
schools with full implementation reported significantly less bullying and made significant
gains in self-reported empathy when compared to students in schools without the initiative
or with only partial implementation. % Even fully implementing schools can lose gains over
the years without sustained commitment and adequate resources, including a full time RJE
coordinator.% This suggests that it is shortsighted to fully fund initiatives on a short-term
basis and expect measurable outcomes, as two recent studies indicate. In their RCT, Bonell
and colleagues found that a restorative initiative reduced bullying by the end of the third
year, but not the end of the second year.?® And, in a longitudinal case study, Gonzalez doc-
umented that it took the school four years to reach full implementation of a value-aligned
implementation model. In this model, the school developed “a restorative and relational
framework [occupying] space at all levels of a school community.”” Taken together, studies
suggest that RJE gains depend upon adequate resources and a longer term implementation
plan.

Recommendations

It is recommended that schools adopt principle-based, comprehensive,
and equity-oriented RJE.

1. Use principle-based RJE. Restorative practices must align with the values of RJE,
namely: respect, dignity, and mutual concern for all members of the learning commu-
nity; a commitment to justice and equity; and a belief in the value and worth of each
person.
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2. Take a comprehensive approach to RJE. RJE practices should encompass not
only student behaviors, but also staff behaviors, policies and procedures, pedagogical
choices, curricular decisions, and schoolwide decision-making processes.

3. Emphasize the equity focus of RJE. Consistent with the values of RJE, attention
should be paid to disrupting hierarchies and rampant individualism, and to honoring
the humanity of each member of the learning community. RJE practices need to ex-
plicitly identify opportunity gaps and challenge disciplinary disproportionality as it
relates to a range of student characteristics including race, ethnicity, religion, ability,
socioeconomic status, language, culture, sexuality, and gender expression. Sole focus
on a reduction in suspensions and expulsions will not address the systemic and struc-
tural inequalities that impact students’ social, emotional, and academic well-being.

It is recommended that schools implement RJE with contextually sensi-
tive, strategic, and long-term implementation plans and practices.

4. Develop contextually sensitive implementation plans. There is not a step-by-
step implementation model that will work for each school or district. RJE implementa-
tion should align with the particular strengths and needs of the environment. Further,
the implementation plan should change and evolve as needed and ensure that each
step is grounded in the particular context and developed with input from stakeholders.

5. Employ strategic rollout. Drawing on organizational change theories that empha-
size both top-down and bottom-up initiatives, educators can build a strong base of
RJE advocates and leaders as they work to shift policies and practices. To improve
buy-in and investment, initial efforts can engage fully supportive allies while honoring
slow adopters, whose critiques and questions can help chart direction.

6. Create long-term implementation plans focused on sustainability and pro-
fessional support. Ongoing professional development is needed to build school and
district capacity for continual growth (e.g., coaching, peer mentoring, and profession-
al learning communities) and to account for staff turnover and the induction of new
staff. Widespread change may take considerable time and resources. Two-year plans
are common, but longer plans may be required if major shifts in mindset are needed.
Leaders should manage expectations about how long it may take to see quantifiable
results.

It is recommended that policymakers and researchers examine change
over a minimum of three to five years and focus on fidelity of RJE im-
plementation using mixed method designs.

7. Invest in long-term, mixed-methods research examining RJE implementa-
tion. In light of the myriad ways in which RJE has been implemented and mis-imple-
mented, researchers should focus on RJE implementation, not simply RJE outcomes.
This includes rigorous examination of fidelity of implementation to RJE principles
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that will ascertain if the initiative authentically embodies restorative values and offers
consistent opportunities for relationship-building, repairing harm, and promoting
justice and equity. Additional research is also needed on how RJE practices can foster
an achievement orientation and social-emotional growth.

We caution against funding short-term evaluations. Funded evaluations should allow
for a minimum of three to five years before outcomes are measured. Finally, we recom-
mend holistic, mixed method approaches to program evaluation, with a commitment
to including stakeholders in the evaluation process.

http://nepc.colorado.edu/publication/restorative-justice




Notes and References

Evans, K.R., & Vaandering, D. (2016). The little book of restorative justice in education: Fostering
responsibility, healing, and hope in schools. Lancaster, PA: Good Books, p. 30.

Riestenberg, N. (2001). In-school behavior intervention grants final report 1999-2001. Minnesota
Department of Children Families & Learning. Retrieved on December 4, 2019, from http://www.rpforschools.
net/RP/newpub_041622.pdf, p 1.

American Psychological Association Zero-Tolerance Task Force. (2008). Are zero-tolerance policies effective
in the schools? An evidentiary review and recommendations. American Psychologist, 63, 852-862. http://
dx.doi.org/10.1037/0003-066X.63.9.852

Cornell, D.G., & Mayer, M.J. (2010). Why does school order and safety matter? Educational Researcher, 39(1),
7-15. https://doi.org/10.3102/0013189X09357616

Higgins, L. (2014, April 17). Students, parents challenge zero-tolerance policies. USA Today. Retrieved
December 3, 2019, from https://www.usatoday.com/story/news/nation/2014/04/17/students-parents-
challenge-zero-tolerance-policies/7850731/

Steinberg, M., & Lacoe, J. (2017). What do we know about school discipline reform? Assessing the alternatives
to suspensions and expulsions. Education Next, 17(1), 44-52.

Fabelo, T., Thompson, M.D., Plotkin, M., Carmichael, D., Marchbanks, M.P., III, & Booth, E.A. (2011).
Breaking schools’ rules: A statewide study of how school discipline relates to students’ success and juvenile
Justice involvement. New York, NY: The Council of State Governments Justice Center.

Rosenbaum, J. (2018). Educational and criminal justice outcomes 12 years after school suspension. Youth &
Society, 1-33. https://doi.org/10.1177/0044118X17752208

Gregory, A., Skiba, R.J., & Noguera, P.A. (2010). The achievement gap and the discipline gap: Two sides of the
same coin? Educational Researcher, 39(1), 59-68. https://doi.org/10.3102/0013189x09357621

Mittleman, J. (2018). A downward spiral? Childhood suspension and the path to juvenile arrest. Sociology of
Education, 91(3), p. 183-2014. https://doi.org/10.1177/0038040718784603

Annamma, S.A., Anyon, Y., Russell, N., Farrar, J., Greer, E., Downing, B., & Simmons, J. (2016). Black girls
and school discipline: The complexities of being overrepresented and understudied. Urban Education, 54(2),
211-242. http://dx.doi.org/10.1177/0042085916646610

Gregory, A., Skiba, R.J., & Noguera, P.A. (2010). The achievement gap and the discipline gap: Two sides of the
same coin? Educational Researcher, 39(1), 59-68. https://doi.org/10.3102/0013189x09357621

Whitford, D.K., Gage, N.A., Katsiyannis, A., Counts, J., Rapa, L.J., & McWhorter, A. (2019). The exclusionary
discipline of American Indian and Alaska Native (AI/AN) students with and without disabilities: A Civil Rights
Data Collection (CRDC) national analysis. Journal of Child and Family Studies, 1-11. https://doi.org/10.1007/
$10826-019-01511-8

Mittleman, J. (2018) Sexual orientation and school discipline: New evidence from a population-based sample.

Educational Researcher, 47(3), 181-190. https://doi.org/10.3102/0013189X17753123

Poteat, P.V., Scheer, J.R., & Chong, E.S.K. (2016). Sexual orientation-based disparities in school and juvenile
justice discipline: A multiple group comparison of contributing factors. Journal of Educational Psychology,
108(2), 229-241.

Snapp, S.D., Hoenig, J.M., Fields, A., & Russell, S.T. (2015). Messy, butch, and queer: LGBTQ
youth and the school-to-prison pipeline. Journal of Adolescent Research, 30, 57-82. https://doi.

http://nepc.colorado.edu/publication/restorative-justice



http://www.rpforschools.net/RP/newpub_041622.pdf
http://www.rpforschools.net/RP/newpub_041622.pdf
http://dx.doi.org/10.1037/0003-066X.63.9.852
http://dx.doi.org/10.1037/0003-066X.63.9.852
https://doi.org/10.3102/0013189X09357616
https://www.usatoday.com/story/news/nation/2014/04/17/students-parents-challenge-zero-tolerance-policies/7850731/
https://www.usatoday.com/story/news/nation/2014/04/17/students-parents-challenge-zero-tolerance-policies/7850731/
https://doi.org/10.1177/0044118X17752208
https://doi.org/10.3102/0013189x09357621
https://doi.org/10.1177/0038040718784603
http://dx.doi.org/10.1177/0042085916646610
https://doi.org/10.3102/0013189x09357621
https://link.springer.com/journal/10826
https://doi.org/10.1007/s10826-019-01511-8
https://doi.org/10.1007/s10826-019-01511-8
https://doi.org/10.3102/0013189X17753123
https://doi.org/10.1177/0743558414557625

0rg/10.1177/0743558414557625

10 Anyon, Y., Jenson, J.M., Altschul, I., Farrar, J., McQueen, J., Greer, E., ... Simmons, J. (2014). The persistent
effect of race and the promise of alternatives to suspension in school discipline outcomes. Children and Youth
Services Review, 44, 379-386. https://doi.org/10.1016/j.childyouth.2014.06.025

Blake, J.J., Smith, D.M., Marchbanks, M.P. III, Seibert, A.L., Wood, S.M., & Kim, E.S. (2016). Does student-
teacher racial/ethnic match impact Black students’ discipline risk? A test of the cultural synchrony hypothesis.
In R.J. Skiba, K. Mediratta, & M.K. Rausch, (Eds.), Inequality in school discipline: Research and practice to
reduce disparities (pp. 79-98). New York, NY: Palgrave MacMillan.

Bradshaw, C.P., Mitchell, M.M., O’Brennan, L.M., & Leaf, P.J. (2010). Multilevel exploration of factors
contributing to the overrepresentation of Black students in office disciplinary referrals. Journal of Educational
Psychology, 102, 508-520. https://doi.org/10.1037/a0018450

Gopalan, M., & Nelson, A.A. (2019). Understanding the racial discipline gap in schools. AERA Open. https://
doi.org/10.1177/2332858419844613

Huang, F. (2018). Do Black students misbehave more? Investigating the differential involvement hypothesis
and out-of-school suspensions. The Journal of Educational Research, 111, 284-294. https://doi.org/doi:10.10
80/00220671.2016.1253538

Huang, F.L., & Cornell, D.G. (2017). Student attitudes and behaviors as explanations for the Black-
White suspension gap. Children and Youth Services Review, 73, 298-308. https://doi.org/10.1016/j.
childyouth.2017.01.002

Owens, J., & McLanahan, S.S. (2019). Unpacking the drivers of racial disparities in school suspension and
expulsion. Social Forces. https://doi.org/10.1093/sf/s0z095

Skiba, R., Trachok, M., Chung, C.G., Baker, T., Sheya, A., & Hughes, R. (2014). Where should we intervene?
Contributions of behavior, student, and school characteristics to suspension and expulsion. In D.J. Losen
(Ed.), Closing the school discipline gap: Research for policymakers (pp. 132-146). New York, NY: Teachers
College Press.

Gregory, A., Skiba, R.J., & Mediratta, K. (2017). Eliminating disparities in school discipline: A framework for
intervention. Review of Research in Education, 41(1), 253-278. https://doi.org/10.3102/0091732x17690499

Owens, J., & McLanahan, S.S. (2019). Unpacking the drivers of racial disparities in school suspension and
expulsion. Social Forces. https://doi.org/10.1093/sf/s0z095

Winn, M.T. (2018). Justice on both sides. Transforming education through restorative justice. Cambridge,
MA: Harvard Education Press.

Fronius, T., Darling-Hammond, S. Persson, H., Guckenburg, S., Hurley, N., & Petrosino, A. (2019).
Restorative justice in U.S. schools: An updated research review. Retrieved December 3, 2019, from https://
www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-
research-review.pdf

Gonzélez, T., Sattler, H., & Buth, A.J. (2018). New directions in whole-school restorative justice
implementation. Conflict Resolution Quarterly, 36, 207-220, quote on p. 218. https://doi.org/10.1002/
crq.21236

Davis, F. (2019). The little book of race and restorative justice. New York, NY: Good Books.

Winn, M.T. (2018). Justice on both sides. Transforming education through restorative justice. Cambridge,
MA: Harvard Education Press.

15 Wonshé. (2004). How does the “who, what, where and how” affect the practice of restorative justice? In H.

http://nepc.colorado.edu/publication/restorative-justice 18 of 27



https://doi.org/10.1177/0743558414557625
https://doi.org/10.1016/j.childyouth.2014.06.025
https://doi.org/10.1037/a0018450
https://doi.org/10.1177/2332858419844613
https://doi.org/10.1177/2332858419844613
https://doi.org/doi:10.1080/00220671.2016.1253538
https://doi.org/doi:10.1080/00220671.2016.1253538
https://doi.org/10.1016/j.childyouth.2017.01.002
https://doi.org/10.1016/j.childyouth.2017.01.002
https://doi.org/10.1093/sf/soz095
https://doi.org/10.3102/0091732x17690499
https://doi.org/10.1093/sf/soz095
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf
https://doi.org/10.1002/crq.21236
https://doi.org/10.1002/crq.21236

Zehr & B. Toews (Eds.), Critical issues in restorative justice (pp. 265-276). Monsey, NH: Criminal Justice
Press, p. 257.

Davis, F. (2019). The little book of race and restorative justice. New York, NY: Good Books.

Pranis, K. (2007). Restorative values. In G. Johnstone & D. Van Ness (Eds.), Handbook of restorative justice
(pp. 59-74). Devon, England: Willan Publishing.

Davis, F. (2019). The little book of race and restorative justice. New York, NY: Good Books, p. 21. Adversarial
forms of justice resort to retribution and revenge in order to right wrongs and to correct injustices; restorative
justice seeks to right wrongs and correct injustices by repairing harms and addressing needs that are present
because of those harms.

Reimer, K. (2019). Adult intentions, student perceptions: How restorative justice is used in schools to control
and to engage. Charlotte, NC: Information Age Publishing, Inc.

Amstutz, L.S., & Mullet, J. (2005). The little book of restorative discipline for schools: Teaching
responsibility; creating caring climates. Intercourse, PA: Good Books.

Wadhwa, A. (2016). Restorative justice in urban schools: Disrupting the school-to-prison pipeline. New York,
NY: Routledge.

Winn, M.T. (2018). Justice on both sides. Transforming education through restorative justice. Cambridge,
MA: Harvard Education Press.

There would be a long list of restorative values, presented by different advocates of restorative justice. We
chose these particular values based on our understanding of the scope of RJE. Our list reflects the following
scholarship:

Evans, K.R., & Vaandering, D. (2016). The little book of restorative justice in education: Fostering
responsibility, healing, and hope in schools. Lancaster, PA: Good Books.

Pranis, K. (2007). Restorative values. In G. Johnstone & D. Van Ness (Eds.), Handbook of restorative justice
(pp. 59-74). Devon, England: Willan Publishing.

Vaandering, D. (2014). Relational restorative justice pedagogy in educator professional development.
Curriculum Inquiry, 44(4), 508-530. From a RJE perspective, it is ineffective to only focus on what rules were
broken and what consequences will prevent those rules from being broken again. RJ suggests that it is healthy
relationships and authentic accountability that are effective at preventing behaviors that cause harm to the
community and interfere with learning.

Morrison, B. (2011). From social control to social engagement: Enabling the “time and space” to talk through
restorative justice and responsive regulation. In R. Rosenfeld, K. Quinet, & C. Garcia (Eds.), Contemporary
issues in criminology theory and research (pp. 97-106). Belmont, CA: Wadsworth.

Reimer, K. (2019). Adult intentions, student perceptions: How restorative justice is used in schools to control
and to engage. Charlotte, NC: Information Age Publishing, Inc.

Vaandering, D. (2013). Student, teacher, and administrator perspectives on harm: Implications for
implementing safe and caring school initiatives. Review of Education, Pedagogy, and Cultural Studies, 35(4),
298-318. https://doi.org/10.1080/10714413.2013.825514

Within learning environments, social engagement means that students and their teachers are actively engaged
in learning together. When students disengage in learning practices, too often educators are tempted to

assert control over those students, often through grades, rewards, or punishment, in order to coerce them

into engaging with the learning. RJ suggests that it is more effective to engage those students relationally by
attending to their underlying needs.

http://nepc.colorado.edu/publication/restorative-justice



https://doi.org/10.1080/10714413.2013.825514

Sullivan, D., & Tifft, L. (2001). Restorative justice: Healing the foundations of our everyday lives. Monsey,
NY: Willow Tree Press.

Vaandering, D. (2013). Student, teacher, and administrator perspectives on harm: Implications for
implementing safe and caring school initiatives. Review of Education, Pedagogy, and Cultural Studies, 35(4),
298-318. https://doi.org/10.1080/10714413.2013.825514

While we are not suggesting that educators relinquish their authority in schools or classrooms, we are
suggesting that to use that authority to coerce students into compliance is ineffective. RJ suggests that it is
more effective to empower students, teaching them to make better decisions through relationships.

Davis, F. (2019). The little book of race and restorative justice. New York, NY: Good Books.

Knight, D., & Wadhwa, A. (2014). Expanding opportunity through critical restorative justice: Portraits of
resilience at the individual and school level. Schools: Studies in Education, 11(1), 14-16.

Winn, M.T. (2018). Justice on both sides. Transforming education through restorative justice. Cambridge,
MA: Harvard Education Press.

Schools can at times be oppressive, particularly to students who represent marginalized communities. RJ
suggests that in order to engage these students in relational pedagogies for effective learning, we actually have
to stand against those tools of oppression and create more just and equitable learning environments for all
students.

Evans, K.R., & Vaandering, D. (2016). The little book of restorative justice in education: Fostering
responsibility, healing, and hope in schools. Lancaster, PA: Good Books.

A Circle process is a particular restorative practice that facilitates dialogue within a community by inviting
each member of the Circle to participate equally and actively. Using a talking piece to regulate the pace

and participation, Circles can be utilized to facilitate relationship building, problem-solving, conflict
transformation, or other processes that invite community participation. For more information about Circles,
see Boyes-Watson, C., & Pranis, K. (2014). Circle forward: Building a restorative school community. St Paul,
MN: Living Justice Press.

Brown, M.A. (2018). Creating restorative schools: Setting schools up to succeed. St. Paul, MN: Living Justice
Press.

Many schools are developing trauma-informed schools (i.e., schools that understand the role that trauma
plays in student learning and school engagement). Some schools have recently begun to talk about developing
resilience-fostering school climates; particularly for LGBTQIA+ students, there is research that examines

the types of school climates that promote resilience for youth who have experienced traumatic events. For
more information, see Peck, S.C., Roeser, R.W., Zarrett, N., & Eccles, J.S. (2008). Exploring the roles of
extracurricular activity quantity and quality in the educational resilience of vulnerable adolescents: Variable
and pattern-centered approaches. Journal of Social Issues, 64(1), 135-155 or Beasley, C.R., Jenkins, R.A., &
Valenti, M. (2015). Special section on LGBT resilience across cultures: Introduction. American Journal of
Community Psychology, 55, 64-166. https://doi.org/10.1007/510464-015-9701-7

Evans, K.R., & Lester, J.N. (2013). Restorative justice in education: What we know so far. Middle School
Journal, 44(5), 57-63. https://doi.org/10.1080/00940771.2013.11461873

Amstutz, L.S., & Mullet, J. (2005). The little book of restorative discipline for schools: Teaching
responsibility; creating caring climates. Intercourse, PA: Good Books.

Noguera, P. (2008). What discipline is for: Connecting students to the benefits of learning. In M. Pollock (Ed.),
Everyday antiracism: Getting real about race in school (pp. 132-137). New York, NY: The New Press.

Vaandering, D. (2013). Student, teacher, and administrator perspectives on harm: Implications for

http://nepc.colorado.edu/publication/restorative-justice



https://doi.org/10.1080/10714413.2013.825514
https://doi.org/10.1007/s10464-015-9701-7
https://doi.org/10.1080/00940771.2013.11461873

implementing safe and caring school initiatives. Review of Education, Pedagogy, and Cultural Studies, 35(4),
298-318. https://doi.org/10.1080/10714413.2013.825514, p. 303.

Davis, F. (2019). The little book of race and restorative justice. New York, NY: Good Books.

Payne, A.A., & Welch, K. (2015). Restorative justice in schools: The influence of race on restorative discipline.
Youth & Society, 47(4), 539-564. https://doi.org/10.1177/0044118X12473125

Evans, K.R., & Vaandering, D. (2016). The little book of restorative justice in education: Fostering
responsibility, healing, and hope in schools. Lancaster, PA: Good Books, p. 68.

Cremin, H., Sellman, E., & McCluskey, G. (2012). Interdisciplinary perspectives on restorative justice:
Developing insights for education. British Journal of Educational Studies, 60(4), 421-437. https://doi.org/10.
1080/00071005.2012.738290

Amstutz, L.S., & Mullet, J. (2005). The little book of restorative discipline for schools: Teaching
responsibility; creating caring climates. Intercourse, PA: Good Books.

Schiff, M. (2018). Can restorative justice disrupt the “school-to-prison pipeline?” Contemporary Justice
Review, 21(2), 121-139. https://doi.org/10.1080/10282580.2018.1455509

Cremin, H., Sellman, E., & McCluskey, G. (2012). Interdisciplinary perspectives on restorative justice:
Developing insights for education. British Journal of Educational Studies, 60(4), 421-437. https://doi.org/10.
1080/00071005.2012.738290

Davis, F. (2019). The little book of race and restorative justice. New York, NY: Good Books.

Winn, M.T. (2018). Justice on both sides. Transforming education through restorative justice. Cambridge,
MA: Harvard Education Press.

Thorsborne, M., & Blood, P. (2013). Implementing restorative practices in schools: A practical guide to
transforming school communities. London, UK: Jessica Kingsley Publishers.

Vaandering, D. (2010). The significance of critical theory for restorative justice in education. Review of
Education, Pedagogy, and Cultural Studies, 32(2), 145-176. https://doi.org/10.1080/10714411003799165

Relational pedagogies are instructional and classroom practices that place significant importance on
relationships with students. According to Vaandering (2014), restorative justice, at a fundamental level, is
about nurturing healthy relationships between teachers and students and among students.

Vaandering, D. (2014). Relational restorative justice pedagogy in educator professional development.
Curriculum Inquiry, 44(4), 508-530. https://doi.org/10.1111/curi.12057

Amstutz, L.S., & Mullet, J. (2005). The little book of restorative discipline for schools: Teaching
responsibility; creating caring climates. Intercourse, PA: Good Books.

Evans, K.R., & Vaandering, D. (2016). The little book of restorative justice in education: Fostering
responsibility, healing, and hope in schools. Lancaster, PA: Good Books.

Mullet, J.H. (2014). Restorative discipline: From getting even to getting well. Children & Schools, 36(3), 157-
162. https://doi.org/10.1093/cs/cduo11

Vaandering, D. (2011). A faithful compass: Rethinking the term restorative justice to find clarity.
Contemporary Justice Review, 14(3), 307-328. https://doi.org/10.1080/10282580.2011.589668

Winn, M.T. (2018). Justice on both sides. Transforming education through restorative justice. Cambridge,
MA: Harvard Education Press.

Schiff, M. (2018). Can restorative justice disrupt the “school-to-prison pipeline?” Contemporary Justice

http://nepc.colorado.edu/publication/restorative-justice 21 of 27



https://doi.org/10.1080/10714413.2013.825514
https://doi.org/10.1177%2F0044118X12473125
https://doi.org/10.1080/00071005.2012.738290
https://doi.org/10.1080/00071005.2012.738290
https://doi.org/10.1080/10282580.2018.1455509
https://doi.org/10.1080/00071005.2012.738290
https://doi.org/10.1080/00071005.2012.738290
https://doi.org/10.1080/10714411003799165
https://doi.org/10.1111/curi.12057
https://doi.org/10.1093/cs/cdu011
https://doi.org/10.1080/10282580.2011.589668

Review, 21(2), 121-139. https://doi.org/10.1080/10282580.2018.1455509

Because this is a developing field, there are often divergent and even competing definitions about the

scope and applications of restorative initiatives. While some view such initiatives as primarily a set of
practices implemented in order to reduce exclusionary discipline, others view them as a way to address
disproportionality in school discipline. Still others view restorative initiatives as an approach to transforming
the culture of a school.

e.g., Gonzalez, T. (2015). Socializing schools: Addressing racial disparities in discipline through restorative
justice. In D. Losen (Ed.), Closing the school discipline gap: Equitable remedies for excessive exclusion. New
York, NY: Teachers College Press.

For a recent review of the research, see: Fronius, T., Darling-Hammond, S., Persson, H., Guckenburg, S.,
Hurley, N., & Petrosino, A. (2019). Restorative justice in U.S. schools: An updated research review. Retrieved
December 3, 2019, from https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-
in-u-s-schools-an-updated-research-review.pdf

An example of a study with schoolwide outcomes: Mansfield, K.C., Fowler, B., & Rainbolt, S. (2018). The
potential of restorative practices to ameliorate discipline gaps: The story of one high school’s leadership team.
Educational Administration Quarterly, 54(2), 303-323. https://doi.org/10.1177/0013161X17751178

An example of study with individual student impacts: Anyon, Y., Jenson, J.M., Altschul, 1., Farrar, J.,
McQueen, J., Greer, E., ... Simmons, J. (2014). The persistent effect of race and the promise of alternatives
to suspension in school discipline outcomes. Children and Youth Services Review, 44, 379-386. https://doi.
org/10.1016/j.childyouth.2014.06.025

e.g., Gonzalez, T. (2015). Socializing schools: Addressing racial disparities in discipline through restorative
justice. In D. Losen (Ed.), Closing the school discipline gap: Equitable remedies for excessive exclusion. New
York, NY: Teachers College Press.

Augustine, C.H., Engberg, J., Grimm, G.E., Lee, E., Wang, E.L., Christianson, K., & Joseph, A.A. (2018).
Can restorative practices improve school climate and curb suspensions? An evaluation of the impact of
restorative practices in a mid-sized urban school district. Santa Monica, CA: RAND Corporation. Retrieved
December 3, 2019, from https://www.rand.org/pubs/research_reports/RR2840.html

Bonell, C., Allen, E., Warren, E., McGowan, J., Bevilacqua, L., Jamal, F., ... & Sturgess, J. (2018). Effects of
the Learning Together intervention on bullying and aggression in English secondary schools (INCLUSIVE):
A cluster randomised controlled trial. The Lancet, 392(10163), 2452-2464. https://doi.org/10.1016/S0140-
6736(18)31782-3

Riestenberg, N. (2003a). Zero and no: Some definitions (Rep.). Roseville, MN: Minnesota Department of
Education.

Acosta, J., Chinman, M., Ebener, P., Malone, P.S., Phillips, A., & Wilks, A. (2019). Evaluation of a whole-
school change intervention: Findings from a two-year cluster-randomized trial of the restorative practices
intervention. Journal of Youth and Adolescence, 48(5), 876-890. https://doi.org/10.1007/s10964-019-01013-
2

Fronius, T., Darling-Hammond, S. Persson, H., Guckenburg, S., Hurley, N., & Petrosino, A. (2019).
Restorative justice in U.S. schools: An updated research review. Retrieved December 3, 2019, from https://
www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-
research-review.pdf

Sumner, M.D., Silverman, C.J., & Frampton, M.L. (2010). School-based restorative justice as an alternative
to zero-tolerance policies: Lessons from West Oakland. Berkeley, CA: Thelton E. Henderson Center for Social

http://nepc.colorado.edu/publication/restorative-justice



https://doi.org/10.1080/10282580.2018.1455509
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf
https://doi.org/10.1177/0013161X17751178
https://doi.org/10.1016/j.childyouth.2014.06.025
https://doi.org/10.1016/j.childyouth.2014.06.025
https://www.rand.org/pubs/research_reports/RR2840.html
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1007/s10964-019-01013-2
https://doi.org/10.1007/s10964-019-01013-2
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf
https://www.wested.org/wp-content/uploads/2019/04/resource-restorative-justice-in-u-s-schools-an-updated-research-review.pdf

Justice, University of California.

Mansfield, K.C., Fowler, B., & Rainbolt, S. (2018). The potential of restorative practices to ameliorate
discipline gaps: The story of one high school’s leadership team. Educational Administration Quarterly, 54(2),
303-323. https://doi.org/10.1177/0013161X17751178

Jain, S., Bassey, H., Brown, M.A., & Karla, P. (2014). Restorative justice in Oakland schools. Implementation
and impact: An effective strategy to reduce racially disproportionate discipline, suspensions, and improve
academic outcomes. Oakland, CA: Data in Action.

Gonzalez, T. (2015). Socializing schools: Addressing racial disparities in discipline through restorative justice.
In D. Losen (Ed.), Closing the school discipline gap: Equitable remedies for excessive exclusion. New York,
NY: Teachers College Press.

Hashim, A., Strunk, K., & Dhaliwal, T. (2018). Justice for all? Suspension bans and restorative justice
programs in the Los Angeles Unified School District. Peabody Journal of Education, 93(2), 174-89. Hashim et
al. used interrupted time series analyses and covaried student and school characteristics. https://doi.org/10.1
080/0161956X.2018.1435040

Augustine, C.H., Engberg, J., Grimm, G.E., Lee, E., Wang, E.L., Christianson, K., & Joseph, A.A. (2018).
Can restorative practices improve school climate and curb suspensions? An evaluation of the impact of
restorative practices in a mid-sized urban school district. Santa Monica, CA: RAND Corporation. Retrieved
December 3, 2019, from https://www.rand.org/pubs/research_reports/RR2840.html

e.g. Hashim, A., Strunk, K., & Dhaliwal, T. (2018). Justice for all? Suspension bans and restorative justice
programs in the Los Angeles Unified School District. Peabody Journal of Education, 93(2), 174-89. https://
doi.org/10.1080/0161956X.2018.1435040

e.g. Jain, S., Bassey, H., Brown, M.A., & Karla, P. (2014). Restorative justice in Oakland schools.
Implementation and impact: An effective strategy to reduce racially disproportionate discipline,
suspensions, and improve academic outcomes. Oakland, CA: Data in Action.

Augustine, C.H., Engberg, J., Grimm, G.E., Lee, E., Wang, E.L., Christianson, K., & Joseph, A.A. (2018).
Can restorative practices improve school climate and curb suspensions? An evaluation of the impact of
restorative practices in a mid-sized urban school district. Santa Monica, CA: RAND Corporation. Retrieved
December 3, 2019, from https://www.rand.org/pubs/research_reports/RR2840.html

e.g., Gregory, A., & Clawson, K. (2016). The potential of restorative approaches to discipline for narrowing
racial and gender disparities. In R.J. Skiba, K. Mediratta, & M.K. Rausch (Eds.), Inequality in school
discipline: Research and practice to reduce disparities (pp. 153-170). New York, NY: Palgrave MacMillan.

Evans, K.R., & Lester, J.N. (2013). Restorative justice in education: What we know so far. Middle School
Journal, 44(5), 57-63. https://doi.org/10.1080/00940771.2013.11461873

Gregory, A., & Clawson, K. (2016). The potential of restorative approaches to discipline for narrowing racial
and gender disparities. In R.J. Skiba, K. Mediratta, & M.K. Rausch (Eds.), Inequality in school discipline:
Research and practice to reduce disparities (pp. 153-170). New York, NY: Palgrave MacMillan.

Riestenberg, N. (2003b). Restorative schools grants final report, January 2002—June 2003: A summary of
the grantees’ evaluation. Roseville, MN: Minnesota Department of Education. Retrieved December 3, 2019,
from http://crisisresponse.promoteprevent.org/webfm_send/1200

Anyon, Y., Jenson, J.M., Altschul, I., Farrar, J., McQueen, J., Greer, E., ... Simmons, J. (2014). The persistent
effect of race and the promise of alternatives to suspension in school discipline outcomes. Children and Youth
Services Review, 44, 379-386. https://doi.org/10.1016/j.childyouth.2014.06.025

Gregory, A., Skiba, R.J., & Mediratta, K. (2017). Eliminating disparities in school discipline: A framework for

http://nepc.colorado.edu/publication/restorative-justice 23 of 27



https://doi.org/10.1177%2F0013161X17751178
https://doi.org/10.1080/0161956X.2018.1435040
https://doi.org/10.1080/0161956X.2018.1435040
https://www.rand.org/pubs/research_reports/RR2840.html
https://doi.org/10.1080/0161956X.2018.1435040
https://doi.org/10.1080/0161956X.2018.1435040
https://www.rand.org/pubs/research_reports/RR2840.html
https://doi.org/10.1080/00940771.2013.11461873
http://crisisresponse.promoteprevent.org/webfm_send/1200
https://doi.org/10.1016/j.childyouth.2014.06.025

intervention. Review of Research in Education, 41(1), 253-278. https://doi.org/10.3102/0091732x17690499

Jain, S., Bassey, H., Brown, M.A., & Karla, P. (2014). Restorative justice in Oakland schools. Implementation
and impact: An effective strategy to reduce racially disproportionate discipline, suspensions, and improve
academic outcomes. Oakland, CA: Data in Action.

Augustine, C.H., Engberg, J., Grimm, G.E., Lee, E., Wang, E.L., Christianson, K., & Joseph, A.A. (2018).
Can restorative practices improve school climate and curb suspensions? An evaluation of the impact of
restorative practices in a mid-sized urban school district. Santa Monica, CA: RAND Corporation. Retrieved
December 3, 2019, from https://www.rand.org/pubs/research_reports/RR2840.html

McCluskey, G., Lloyd, G., Stead, J., Kane, J., Riddell, S., & Weedon, E. (2008). ‘I was dead restorative today’:
From restorative justice to restorative approaches in school. Cambridge Journal of Education, 38, 199-216.
https://doi.org/10.1080/03057640802063262

Ortega, L., Lyubansky, M., Nettles, S., & Espelage, D. (2016). Outcomes of a restorative circles program in a
high school setting. Psychology of Violence, 6(3), 459-468. https://doi.org/10.1037/vio0000048

Schumacher, A. (2014). Talking circles for adolescent girls in an urban high school. Sage Open, 4(4), https://
doi.org/10.1177.2158244014554204

Ortega, L., Lyubansky, M., Nettles, S., & Espelage, D. (2016). Outcomes of a restorative circles program in a
high school setting. Psychology of Violence, 6(3), 459-468. https://doi.org/10.1037/vio0000048

Sumner, M.D., Silverman, C.J., & Frampton, M.L. (2010). School-based restorative justice as an alternative
to zero-tolerance policies: Lessons from West Oakland. Berkeley, CA: Thelton E. Henderson Center for Social
Justice, University of California.

Bonell, C., Allen, E., Warren, E., McGowan, J., Bevilacqua, L., Jamal, F., ... & Sturgess, J. (2018). Effects of
the Learning Together intervention on bullying and aggression in English secondary schools (INCLUSIVE):
A cluster randomised controlled trial. The Lancet, 392(10163), 2452-2464. https://doi.org/10.1016/S0140-
6736(18)31782-3

Acosta, J., Chinman, M., Ebener, P., Malone, P.S., Phillips, A., & Wilks, A. (2019). Evaluation of a whole-
school change intervention: Findings from a two-year cluster-randomized trial of the restorative practices
intervention. Journal of Youth and Adolescence, 48(5), 876-890. https://doi.org/10.1007/s10964-019-01013-
2

Griffith, D., & Tyner, A. (2019). Discipline reform through the eyes of teachers. Thomas B. Fordham Institute.
Retrieved December 3, 2019, from https://fordhaminstitute.org/national/research/discipline-reform-
through-the-eyes-of-teachers

McCluskey, G., Lloyd, G., Stead, J., Kane, J., Riddell, S., & Weedon, E. (2008). ‘I was dead restorative today’:
From restorative justice to restorative approaches in school. Cambridge Journal of Education, 38, 199-216.
https://doi.org/10.1080/03057640802063262

Bonell, C., Allen, E., Warren, E., McGowan, J., Bevilacqua, L., Jamal, F., ... & Sturgess, J. (2018). Effects of
the Learning Together intervention on bullying and aggression in English secondary schools (INCLUSIVE):
A cluster randomised controlled trial. The Lancet, 392(10163), 2452-2464. https://doi.org/10.1016/S0140-
6736(18)31782-3

Acosta, J., Chinman, M., Ebener, P., Malone, P.S., Phillips, A., & Wilks, A. (2019). Evaluation of a whole-
school change intervention: Findings from a two-year cluster-randomized trial of the restorative practices
intervention. Journal of Youth and Adolescence, 48(5), 876-890. https://doi.org/10.1007/s10964-019-01013-
2

Acosta, J., Chinman, M., Ebener, P., Malone, P.S., Phillips, A., & Wilks, A. (2019). Evaluation of a whole-

http://nepc.colorado.edu/publication/restorative-justice 24 of 27



https://doi.org/10.3102/0091732x17690499
https://www.rand.org/pubs/research_reports/RR2840.html
https://doi.org/10.1080/03057640802063262
https://doi.org/10.1037/vio0000048
https://doi.org/10.1177.2158244014554204
https://doi.org/10.1177.2158244014554204
https://doi.org/10.1037/vio0000048
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1007/s10964-019-01013-2
https://doi.org/10.1007/s10964-019-01013-2
https://fordhaminstitute.org/national/research/discipline-reform-through-the-eyes-of-teachers
https://fordhaminstitute.org/national/research/discipline-reform-through-the-eyes-of-teachers
https://doi.org/10.1080/03057640802063262
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1007/s10964-019-01013-2
https://doi.org/10.1007/s10964-019-01013-2

school change intervention: Findings from a two-year cluster-randomized trial of the restorative practices
intervention. Journal of Youth and Adolescence, 48(5), 876-890. https://doi.org/10.1007/s10964-019-01013-
2

Griffith, D., & Tyner, A. (2019). Discipline reform through the eyes of teachers. Thomas B. Fordham Institute.
Retrieved December 3, 2019, from https://fordhaminstitute.org/national/research/discipline-reform-
through-the-eyes-of-teachers

Gregory draws on her recent studies of implementation. See Gregory, A., Ward-Seidel, A., Carter, K., &
Kotamraju, V. (2019). 12 restorative practice implementation indicators: Checklists for administrators.
Rutgers University, New Brunswick, NJ: Author. Retrieved on December 3, 2019, from https://www.
researchgate.net/publication/335777028_12_Indicators_of Restorative_Practices_Implementation_
Checklists_for_ Administrators

Evans draws on her extensive interactions and collaboration with schools and districts that are working to
implement RJE, often with varying levels of expertise and training and varying understanding of the purposes
and focus of RJE.

Thorsborne, M., Riestenberg, N., & McCluskey, G. (Eds.). (2019). Getting more out of restorative practices in
schools: Practical approaches to improve school wellbeing and strengthen community engagement. London,
UK: Jessica Kingsley Publishers.

Rogers, E. (2003). Diffusion of innovations (5th ed.). New York, NY: Free Press.

Wadhwa, A. (2016). Restorative justice in urban schools: Disrupting the school-to-prison pipeline. New York,
NY: Routledge.

Augustine, C.H., Engberg, J., Grimm, G.E., Lee, E., Wang, E.L., Christianson, K., & Joseph, A.A. (2018).
Can restorative practices improve school climate and curb suspensions? An evaluation of the impact of
restorative practices in a mid-sized urban school district. Santa Monica, CA: RAND Corporation. Retrieved
December 3, 2019, from https://www.rand.org/pubs/research_reports/RR2840.html

Thorsborne, M., & Blood, P. (2013). Implementing restorative practices in schools: A practical guide to
transforming school communities. London, UK: Jessica Kingsley Publishers.

Thorsborne, M., & Blood, P. (2013). Implementing restorative practices in schools: A practical guide to
transforming school communities. London, UK: Jessica Kingsley Publishers.

Garnett, B., Moore, M., Kidde, J., Ballysingh, T.A., Kervick, C.T., Bedinger, L., ... & Sparks, H. (2019). Needs
and readiness assessments for implementing school-wide restorative practices. Improving Schools. https://
doi.org/10.1177/1365480219836529

Marsh, V.L. (2017). Restorative practice: History, successes, challenges & recommendations. Research brief,
Center for Urban Education Success. Retrieved December 3, 2019, from http://www.urcues.org

Gregory, A., & Hitchman, S. (2019). Shifting adult systems towards restorative practices in a U.S. middle
school. Revue Internationale d’Education de Sevres. Retrieved December 3, 2019, from https://journals.
openedition.org/ries/

Berkowitz, K. (2019). The art of integrating school climate initiatives. In M. Thorsborne, N. Riestenberg, &
G. McCluskey (Eds.). Getting more out of restorative practices in schools: Practical approaches to improve
school wellbeing and strengthen community engagement (pp. 59-79). London, UK: Jessica Kingsley
Publishers.

Brown, M.A., & Evans, K.R. (2017). Change your school, change the world: The role of school leaders in
implementing schoolwide restorative justice and relational pedagogies. In A. Esmail, A. Pitre, & A. Aragon
(Eds.), Perspectives on diversity, equity, and social justice in educational leadership. Lanham, MD: Rowman

http://nepc.colorado.edu/publication/restorative-justice 25 of 27



https://doi.org/10.1007/s10964-019-01013-2
https://doi.org/10.1007/s10964-019-01013-2
https://fordhaminstitute.org/national/research/discipline-reform-through-the-eyes-of-teachers
https://fordhaminstitute.org/national/research/discipline-reform-through-the-eyes-of-teachers
https://www.researchgate.net/publication/335777028_12_Indicators_of_Restorative_Practices_Implementation_Checklists_for_Administrators
https://www.researchgate.net/publication/335777028_12_Indicators_of_Restorative_Practices_Implementation_Checklists_for_Administrators
https://www.researchgate.net/publication/335777028_12_Indicators_of_Restorative_Practices_Implementation_Checklists_for_Administrators
https://www.rand.org/pubs/research_reports/RR2840.html
https://doi.org/10.1177/1365480219836529
https://doi.org/10.1177/1365480219836529
http://www.urcues.org
https://journals.openedition.org/ries/
https://journals.openedition.org/ries/

& Littlefield.

Brown, M.A. (2018). Creating restorative schools: Setting schools up to succeed. St. Paul, MN: Living Justice
Press.

Sprague, J., & Tobin, T. (2017). Tiered fidelity inventory—Restorative practices (TFI-RP): A tool for using
restorative practices (RP) with positive behavioral interventions and supports (PBIS). Eugene, OR:
University of Oregon, Institute on Violence and Destructive Behavior.

Vincent, C.G., Inglish, J., Girvan, E.J., Sprague, J.R., & McCab, T. (2016). School-wide positive and restorative
discipline (SWPRD): Integrating school-wide positive behavior interventions and supports and reGtorative
discipline. In R. Skiba, K. Mediratta, & K.M., Rausch (Eds.), Inequality in school discipline: Research and
practice to reduce disparities. New York, BT: Palgrave MacMillan.

Ispa-Landa, S. (2017). Racial and gender inequality and school discipline: Toward a more comprehensive view
of school policy. School Currents, 4(6), 511-517. https://doi.org/10.1177/2329496517704876

Davis, F. (2019). The little book of race and restorative justice. New York, NY: Good Books, p. 35.

Winn, M.T. (2018). Justice on both sides. Transforming education through restorative justice. Cambridge,
MA: Harvard Education Press.

Lustick, H. (2017). “Restorative justice” or restoring order? Restorative school discipline practices
in urban public schools. Urban Education,p. 23. Advance online publication. https://doi.
0rg/10.1177/0042085917741725

Knight, D., & Wadhwa, A. (2014). Expanding opportunity through critical restorative justice: Portraits of
resilience at the individual and school level. Schools: Studies in Education, 11(1), 14-16, quote on p. 27.

Stokes, T.F., & Baer, D.M. (1977). An implicit technology of generalization. Journal of Applied Behavior
Analysis, 10, 349-367.

Washburn, D., & Willis, D. (2018). The rise of restorative justice in California schools brings promise,
controversy. Retrieved December 3, 2019, from https://edsource.org/2018/the-rise-of-restorative-justice-in-
california-schools-brings-promise-controversy/597393

Thorsborne, M., & Blood, P. (2013). Implementing restorative practices in schools: A practical guide to
transforming school communities. London, UK: Jessica Kingsley Publishers.

Mayworm, A.M., Sharkey, J.D., Hunnicutt, K.L., & Schiedel, K.C. (2016). Teacher consultation to enhance
implementation of school-based restorative justice. Journal of Educational and Psychological Consultation,
26(4), 385-412. https://doi.org/10.1080/10474412.2016.1196364h

Acosta, J., Chinman, M., Ebener, P., Malone, P.S., Phillips, A., & Wilks, A. (2019). Evaluation of a whole-
school change intervention: Findings from a two-year cluster-randomized trial of the restorative practices
intervention. Journal of Youth and Adolescence, 48(5), 876-890. https://doi.org/10.1007/s10964-019-01013-
2

Armour, M. (2015). Ed White middle school restorative discipline evaluation: Implementation and impact,
2013/2014 sixth and seventh grade. Austin, TX: The Institute for Restorative Justice and Restorative
Dialogue. Retrieved December 3, 2019, from https://irjrd.org/wp-content/uploads/2016/01/Year-3-FINAL-
Ed-White-report.pdf

Augustine, C.H., Engberg, J., Grimm, G.E., Lee, E., Wang, E.L., Christianson, K., & Joseph, A.A. (2018).
Can restorative practices improve school climate and curb suspensions? An evaluation of the impact of
restorative practices in a mid-sized urban school district. Santa Monica, CA: RAND Corporation. Retrieved
December 3, 2019, from https://www.rand.org/pubs/research_reports/RR2840.html

http://nepc.colorado.edu/publication/restorative-justice



https://doi.org/10.1177/2329496517704876
https://doi.org/10.1177/0042085917741725
https://doi.org/10.1177/0042085917741725
https://edsource.org/2018/the-rise-of-restorative-justice-in-california-schools-brings-promise-controversy/597393
https://edsource.org/2018/the-rise-of-restorative-justice-in-california-schools-brings-promise-controversy/597393
https://doi.org/10.1080/10474412.2016.1196364
https://doi.org/10.1007/s10964-019-01013-2
https://doi.org/10.1007/s10964-019-01013-2
https://irjrd.org/wp-content/uploads/2016/01/Year-3-FINAL-Ed-White-report.pdf
https://irjrd.org/wp-content/uploads/2016/01/Year-3-FINAL-Ed-White-report.pdf
https://www.rand.org/pubs/research_reports/RR2840.html

Wang, E.L., & Lee, E. (2018). The use of responsive circles in schools: An exploratory study. Journal of
Positive Behavior Interventions, 21(3), 181-194. https://doi.org/10.1177/1098300718793428

Durlak, J.A., Weissberg, R.P., Dymnicki, A.B., Taylor, R.D., & Schellinger, K.B. (2011). The impact of
enhancing students’ social and emotional learning: A meta-analysis of school-based universal interventions.
Child Development, 82(1), 405-432. https://doi.org/10.1111/j.1467-8624.2010.01564.X

Wong, D.S.W., Cheng, C.H.K., Ngan, R.M.H., & Ma, S.K. (2011). Program effectiveness of a restorative whole-
school approach for tackling school bullying in Hong Kong. International Journal of Offender Therapy and
Comparative Criminology, 55(6), 846-862. https://doi.org/10.1177/0306624X10374638

Researchers measured implementation fidelity using direct observations, reviews of school policy, focus
groups, and parent surveys. They designated schools as partial implementers when they implemented only
between 60% to 80% of planned Restorative Whole-School Approaches (e.g., trainings, designated human
resources, weekly assemblies).

Armour, M. (2015). Ed White middle school restorative discipline evaluation: Implementation and impact,
2013/2014 sixth and seventh grade. Austin, TX: The Institute for Restorative Justice and Restorative
Dialogue. Retrieved December 3, 2019, from https://irjrd.org/wp-content/uploads/2016/01/Year-3-FINAL-
Ed-White-report.pdf

Bonell, C., Allen, E., Warren, E., McGowan, J., Bevilacqua, L., Jamal, F., ... & Sturgess, J. (2018). Effects of
the Learning Together intervention on bullying and aggression in English secondary schools (INCLUSIVE):
A cluster randomised controlled trial. The Lancet, 392(10163), 2452-2464. https://doi.org/10.1016/S0140-
6736(18)31782-3

Gonzalez, T., Sattler, H., & Buth, A.J. (2018). New directions in whole-school restorative justice
implementation. Conflict Resolution Quarterly, 36, 207-220. https://doi.org/10.1002/crq.21236 (p. 218).

http://nepc.colorado.edu/publication/restorative-justice



https://doi.org/10.1177/1098300718793428
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1177/0306624X10374638
https://irjrd.org/wp-content/uploads/2016/01/Year-3-FINAL-Ed-White-report.pdf
https://irjrd.org/wp-content/uploads/2016/01/Year-3-FINAL-Ed-White-report.pdf
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1016/S0140-6736(18)31782-3
https://doi.org/10.1002/crq.21236

